


Procedure: A General Academic Vocabulary Word
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Tectonic: A Domain-Specific Vocabulary Word
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Vocabulary Concept Sorts

Vocabulary concept sorts are used at all grade levels with either words or pictures. To create a
concept sort, teachers review the text for vocabulary study, including the bolded vocabulary.
These words and phrases can be written onto a template with twenty-four boxes in three
columns and eight rows. Often with a partner, students cut up the template and then sort the
items according to the teachers’ instructions. One rule is that students must say the words aloud
quietly as they sort. To bypass the use of a sorting template, students can work from a
randomized list of the vocabulary. Students then write the words into the appropriate meaning
connection columns.

Figure 1 (on the next page) presents an example of a written sort for the Civil War. Sorting with
partners and sharing the sorts in heterogeneous groups adds the support needed for students
reading below level: if they have difficulty reading the words, they learn from their classmates as
they read the words. They also learn new ideas when they share their rationales for their sorts.

Sorts can be described as either closed sorts, in which the teacher defines the sorting
categories, or as open sorts, in which students create the categories. Usually, teachers will
begin with closed sorts to give students a sense of how vocabulary is sorted conceptually.
Students usually write these sorts into their vocabulary notebooks. Occasionally, teachers have
students generate a written reflection to explain why they sorted each column the way they did.
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Figure 1: Vocabulary Concept Sort
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students sort pictures of parts of plants conceptually. In one study, students involved in sorting
the pictures from their read alouds heard the words over fifty times, and, in a delayed recall,
they knew twice as many words as students who only heard the stories read aloud (Carpenter,
2010).

Vocabulary Self-Assessments

After selecting the vocabulary to study for a unit, teachers should ask students to rate their
knowledge of the vocabulary. Figure 2 illustrates a student’s self-assessment of his
knowledge of two terms: abolitionist and Dred Scott Decision.

The form has room for students to assess their knowledge at three points over their studies. In
this example, it is clear that Antonio could learn more about the Dred Scott Decision. Teachers
usually include ten to fifteen items and leave a few rows for students to add other vocabulary
they think is important.

Figure 2: Vocabulary Self-Assessment Form
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Vocabulary Notebooks
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Figure 3: Vocabulary Self-Assessment Form

abolitionist — someonel[ll]sll] [] s




0l 00i00100oiiotoioooon! Brainstorm related words by word parts—prefixes, suffixes,
roots, and bases.

0] 00000mooioood in the dictionary and other resources, and record related words and
interesting information.

0l 0000000000000 Prepare an explanation for each word part to share with
classmates.

Online Resources

[here are numerous dictionaries and etymological websites for students to refer to as they study
their vocabulary. Below are a few favorite vocabulary websites. At these sites, students can find
related words, word histories, explanations of word roots, and examples of the words used in
context. Experience with these websites teaches students how to use dictionaries and other
vocabulary resources.
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