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Ta]�qil\�jli[]\ol]�bm�X�`]h]lXe�X[X\]gb[�qil\�Z][Xom]�nabm�qil\�[Xh�Z]�^ioh\�bh�gXhs�
[ihn]hn�Xl]XmҶ�?ihmb\]l�qil\m�l]eXn]\�ni�jli[]\ol]Ҹ�jli[]]\ҹ�jli[]\olXeҹ�jli[]\olXeesҹ�Xh\�
jli[]\ol]mҶ�Qa]m]�Xl]�hin�gXhs�qil\m�ni�\lXq�ihҹ�Zon�e]Xlhbh`�[Xh�Z]�go[a�\]]j]l�qa]h�na]�
[ihn]rn�i^�jli[]\ol]�
bm�ZliX\]h]\�bh�jalXm]m�ebd]�na]�^ieeiqbh`Ҹ�bureaucratic procedure, cataloged procedure, civil 
procedure, contingency procedure, diagnostic procedure, emergency procedure, operating 
procedure, parliamentary procedure, standard operating procedure (SOP), standard procedure, 
standing operating procedure, Xh\�surgical procedure�
ҥqqqҶih]eiidҶ[igҦҶ

A�\igXbhӝmj][b^b[�qil\�ebd]�n][nihb[�aXm�Zina�ebn]lXe�Xh\�^b`olXnbp]�g]Xhbh`mҹ�Zon�^il�na]�gimn�
jXlnҹ�na]�om]�i^�na]�qil\�bm�^ioh\�bh�`]iei`s�Xh\�jasmb[mҶ�=m�sio�gXs�l][Xeeҹ�]XlnakoXd]m�Xh\�
nmohXgbm�[Xh�Z]�[Xom]\�Zs�n][nihb[�mab^nm�bh�qab[a�nqi�eXh\gXmm]m�[ieeb\]Ҷ�Fh�X�\b[nbihXls�
m]Xl[aҹ�ina]l�^ilgm�i^�na]�qil\�Xl]�^ioh\Ҹ�tectonics, tectonical, tectonically, textonism, tectonite, 
tectonism, tectono, tectonometer, tectonophysicist, tectonophysics,�Xh\�tectonosphereҶ�Tabe]�
mno\]hnm�Z]h]^bn�comn�^lig�l]X\bh`�Xh\�nabhdbh`�i^�na]�g]Xhbh`�i^�na]m]�pXlbXnbihmҹ�gimn�i^�na]m]�
^ilgm�Xl]�mbgje]�`lXggXnb[Xe�mab^nmҶ

?ihmb\]l�aiq�go[a�gil]�g]Xhbh`�bm�Zlio`an�ni�na]�X\c][nbp]�n][nihb[�qa]h�na]�m]Xl[a�bm�
ZliX\]h]\�ni�jalXm]mҸ�tectonic-uplift, tectonic activity, tectonic basins and rift valleys, tectonic 
boundary, tectonic breccia, tectonic change of sea level, tectonic conglomerate, tectonic creep, 
tectonic earthquake, tectonic environment, tectonic gap, tectonic keratoplasty, tectonic map, 
tectonic motion, tectonic movement, tectonic plates, tectonic stratigraphy, tectonic theater 
project, tectonic theory, tectonic window, tectonically active, Xh\�tectonics zones of Pakistan�
ҥqqqҶ�ih]eiidҶ�[igҦҶ�Pno\]hnmӑ�m]hm]�i^�na]�qil\�n][nihb[�Z][ig]m�\]]j]l�Xm�na]s�[ihmb\]l�
na]�g]Xhbh`�i^�na]m]�jalXm]mҶ�=ee�Zon�nqi�i^�na]m]�jalXm]m�l]eXn]�ni�m[b]h[]ҹ�jXlnb[oeXles�
`]iei`sҶ�=m�X�[eXmmliig�X[nbpbnsҹ�mno\]hnm�[ioe\�qild�qbna�jXlnh]lm�ni�oh[ip]l�na]�g]Xhbh`�i^�X�
^]q�jalXm]m�naXn�na]s�na]h�qioe\�maXl]�qbna�na]bl�[eXmmgXn]m�]bna]l�ilXees�il�bh�X�[eXmmliig�
pi[XZoeXls�hin]ZiidҶ

Ta]h�tectonics�bm�m[lonbhbu]\�giljaiei`b[Xees�^il�bnm�liinҹ�ina]l�l]eXn]\�qil\m�[ig]�bhni�jeXsӣ
qil\m�naXnҹ�X`Xbhҹ�\]]j]h�oh\]lmnXh\bh`Ҷ�Tectonics�qXm�om]\�bh�`]iei`s�^il�na]�^blmn�nbg]�bh�
qlbnbh`�bh�����ҹ�Xh\�bm�\]lbp]\�^lig�IXnbh�Xh\�Cl]]d�n]lgm�l]eXn]\�ni�Zobe\bh`�qab[a�[Xh�Z]�^ioh\�
bh�arSe0ְؐؠؐܐÀ0ܐneր؀ې
arSarS
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Vocabulary Concept Sorts

Vocabulary concept sorts are used at all grade levels with either words or pictures. To create a 
concept sort, teachers review the text for vocabulary study, including the bolded vocabulary. 
These words and phrases can be written onto a template with twenty-four boxes in three 
columns and eight rows. Often with a partner, students cut up the template and then sort the 
items according to the teachers’ instructions. One rule is that students must say the words aloud 
quietly as they sort. To bypass the use of a sorting template, students can work from a 
randomized list of the vocabulary. Students then write the words into the appropriate meaning 
connection columns.

Figure 1 (on the next page) presents an example of a written sort for the Civil War. Sorting with 
partners and sharing the sorts in heterogeneous groups adds the support needed for students 
reading below level: if they have difficulty reading the words, they learn from their classmates as 
they read the words. They also learn new ideas when they share their rationales for their sorts.

Sorts can be described as either closed sorts, in which the teacher defines the sorting 
categories, or as open sorts, in which students create the categories. Usually, teachers will 
begin with closed sorts to give students a sense of how vocabulary is sorted conceptually. 
Students usually write these sorts into their vocabulary notebooks. Occasionally, teachers have 
students generate a written reflection to explain why they sorted each column the way they did. 
In English and the Language Arts, these concept�, tea learns Ҳcribed 0אې쁡끛olum耰ؐڐries clofey�arn灁n0쁡 arg焀̌l〈guaabt hey者ꀆ　אրְؐ؀א

�最栀؀ڐې崀洀̀嬀攀n
Ⴥ뀆倆逆怼䜾൘rg焀̌l〈guaabt g0ِ0א؀אؐ　ܐ皐ڐ0
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Figure 1: Vocabulary Concept Sort

Civil War Concept Sort

Military Political Miscellaneous
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students sort pictures of parts of plants conceptually. In one study, students involved in sorting 
the pictures from their read alouds heard the words over fifty times, and, in a delayed recall, 
they knew twice as many words as students who only heard the stories read aloud (Carpenter, 
2010).

Vocabulary Self-Assessments

After selecting the vocabulary to study for a unit, teachers should ask students to rate their 
knowledge of the vocabulary. Figure 2 illustrates a student’s self-assessment of his 
knowledge of two terms: abolitionist and Dred Scott Decision.

The form has room for students to assess their knowledge at three points over their studies. In 
this example, it is clear that Antonio could learn more about the Dred Scott Decision. Teachers 
usually include ten to fifteen items and leave a few rows for students to add other vocabulary 
they think is important.

Figure 2: Vocabulary Self-Assessment Form

of ��
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Vocabulary Notebooks

Ti�Zobe\�bh\]j]h\]h[]�Xh\�iqh]lmabjҹ�Xmd�mno\]hnm�ni�qild�qbna�jXlnh]lm�Xh\�mgXee�`liojm�ni�
[aiim]�pi[XZoeXls�bh�na]bl�n]rnm�naXn�na]s�nabhd�bm�bgjilnXhn�ni�mno\sҶ�Qa]�pi[XZoeXls�mno\]hnm�
[aiim]�Xl]�omoXees�na]�mXg]�Xm�qaXn�na]bl�n]X[a]lm�qioe\�m]e][nҹ�Xh\�n]X[a]lm�X\\�pi[XZoeXls�
mno\]hnm�aXp]�ip]leiid]\Ҷ�Si[XZoeXls�hin]Ziidm�Xl]�X�jeX[]�^il�mno\]hnm�ni�l][il\�pi[XZoeXls�
na]s�^bh\�bhn]l]mnbh`�Xh\�qab[a�na]s�mno\s�\]]jesҶ�Qa]l]�Xl]�mbr�mn]jm�ni�[l]Xn]�Xh�]hnlsҹ�Xm�
beeomnlXn]\�bh�Bb`ol]���ҥ>]Xlҹ�]n�Xeҹ�����ҦҶ

Figure 3: Vocabulary Self-Assessment Form

XZiebnbihbmn�Ӡ�mig]ih]e^ӝ=mc枀Ām

mģ⠀儤恂`րۢထ
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 Brainstorm related words by word parts—prefixes, suffixes, 
roots, and bases.

 in the dictionary and other resources, and record related words and 
interesting information.

 Prepare an explanation for each word part to share with 
classmates. 

Online Resources
here are numerous dictionaries and etymological websites for students to refer to as they study 

their vocabulary. Below are a few favorite vocabulary websites. At these sites, students can find 
related words, word histories, explanations of word roots, and examples of the words used in 
context. Experience with these websites teaches students how to use dictionaries and other 
vocabulary resources.

 Access 
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